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Significance of the Study 
The importance of father-child relationships cannot be overemphasized. 
The kind of relationship that exists in the home has far more to do with 
truancy than whether the child lives in the slum area. The factors in¬ 
volved in the parent-child relationship are numerous and varied, constant¬ 
ly changing with the intellectual and emotional development of the child. 
The relationship of the father and mother is of importance when it con¬ 
cerns the problems that the child is confronted with in the school. Often 
the child's family or sub-culture may not accept the values and standards 
of the community. The child identifying with the family pattern of 
living thus becomes a target for truancy, or his behavior is not accepta¬ 
ble in accordance with the norms of society. 
Truancy from school can mean one of two things; the pupil 
is escaping from an intolerable situation in which the school 
program brings him nothing but failure, shame, disgrace, and 
ridicule from his peers; or the pupil is suffering from seri¬ 
ous emotional conflict. •*• 
Truancy is a symptom which should be treated in relation to cause. 
"Non-attendance and truancy are now recognized as symptoms which in- 
2 
dicate that there is some problem in the child, his home, or the school." 
"Referring to children who are truant, they are, in terms of social ad¬ 
justment, together with children who present behavior problems, the 'sick' 
1 
Katherine E. D'Evelyn, Meeting Children's Emotional Needs (New 
Jersey, 1957), p. 103. 
2 
Florence Poole, "School Social Services," Social Work Yearbook 
(1957), p. 507. 
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children."'*" Truancy often reveals desperation on the part of the child 
who is unhappy. There are many parent who are confused about their child's 
behavior and are prone to deny the idea of truancy as the cause. 
Attendance has real significance when it is considered from an individu¬ 
al's reference point. It is more than knowing the child is a truant. The 
knowledge of knowing and understanding why the child truants himself is 
important. The pattern of truancy usually begins in the elementary grades, 
indicating overdependency on the mother and failure of the child to adjust 
to his larger social environment. 
The child, during his early stage of development, spends the majority 
of his time with the mother. The mother's attitude toward the child's 
school attendance is a matter of importance. Even the father's attitude 
toward education has an influence on the child's school attendance. These 
attitudes are reflected in the child's learning, behavior, and relation¬ 
ship with other family members, peers, and teachers. The whole support of 
the child falls on the mother in many Negro families. It is recognized 
in this cultural group that this characterizes many families. The mother 
or father who has a personal grudge against education and/or school is 
apt to influence his child in developing the same view. Thus the child 
takes the views of his parents as his own and takes his school duties 
lightly. There are parents who, uneducated themselves, feel that the edu¬ 
cational duty of the school is completed when the child can read, write 
and add fairly well. On the other hand, there are parents who unin- 
1 
Anne S. Hausmann, "Report of the Director of Attendance and Social 
Work Department," (1958-1959), Charlotte, North Carolina. 
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tentionally foster truancy by keeping the child at home for personal 
convenience. 
It depends greatly on the mother as to whether the father does or does 
not get to know his child. Even if the father is at home, mothers find 
it rather difficult to include him in the child’s activities. Consider 
that many Negro fathers of the very low income group come home late in the 
evening, are tired and don't feel like giving their child or children any 
attention. Often the father is busy working and therefore has limited 
contact with his children. Many Negro fathers, after completing their day 
of manual work, do not bother to engage themselves in activities which 
would include their child. Therefore, many of these children seek a substi¬ 
tute male identity outside the family circle because it is usually the 
substitute male figure who has the time for loving them most effectively. 
Since many fathers do not have the time to give affection to their child, 
a sense of protection or assurance is lacking. The child's relation to 
his father is complicated and creates frustration in the child, probably 
causing him to strike back at the family as well as the world. 
The father-child relationship which means much in reference to the 
social and emotional development of the child has received little attention 
as related to the problems of school truancy. The father's participation 
is of importance. "Throughout the elementary grades father is an invalu¬ 
able source of the confidence a child needs to fight his battles. 
When the father is away "the young child all too easily interprets 
absence as rejection and feels he must have done something wicked to have 
- 
Mary and Lawrence Frank, How to Help Your Child in School (New York. 
1950), p. 149. 
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lost his father's love."^" The father-child relationship seems on the 
average to be secondary in importance as compared to the mother-child re¬ 
lationship. The laissez-faire atmosphere which prevails in some of the 
Negro families is due primarily as the result of parents' interest in 
other factors. Often the child's social and emotional development is 
hindered when both parents are not present in his family orientation. 
While a child needs both father and mother, he needs each to perform 
different roles. The role of the father is determined by his capacity for 
integratir^ internal and external demands and his ability to function in 
reference to the variety of social roles required of him as an adult and 
as a male in relation to his family. 
There are many fathers who have the best intentions but who fall short 
toward interesting themselves in their children's school problems. "The 
original importance of the father's contribution to the family life has 
not lessened, but the father's ability to fulfill his parental functions 
2 
properly has been steadily decreasing." The father can be of tremendous 
help by influencing the child's goals and ideals which will aid him in 
adjusting to the school environment as well as to the outside world. The 
significance of the father^ participation in the life of his children can¬ 
not be overemphasized as related to the problems of school truancy. 
Purpose of the Study 
The purpose of the study was to find the theoretical significance of 
the father-child relationship in regards to truancy; to learn the accept- 
Sidonie Matsner Gruenberg, We the Parents (New York, 1948), p. 857» 
Everett S. Ostrovsky, Father to the Child (New York, 1959), p. 9. 
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ance or rejection patterns in the relationships between fathers and truant 
children; to compare the father-child relationships of children in the 
first through third grades with those in grades four through six; to learn 
the fathers’ attitude toward school attendance in relation to the child's 
behavior; and to describe indications of the parents' cooperation with the 
teacher in improving the child's school attendance. 
Method of Procedure 
The term "truancy" is used in this stucfy to explain two types of un¬ 
excused absences, i.e., where the child "willfully absents himself from 
school without the knowledge of the parent" - this being the legal defi¬ 
nition of truancy; and also when the parent or guardian keeps or permits 
the child to absent himself from school.^ 
In this study chronic absenteeism was teed to mean a child had twenty- 
seven or more absences during the past school year 1959-60. Chronic 
absenteeism is described in relation to the following three factors. 
1. Parents who refuse to comply with the compulsory education 
laws by allowing the child to stay at home when he com¬ 
plains of a minor illness such as an earache, headache, 
et cetera. 
2. Parents who permit a child to stay at home to perform 
household duties, such as running errands, caring for 
younger siblings, washing, and often because of a lack 
of shoes and clothing. 
3. The child who is absent from school without the knowledge 
of his parents or guardians. 
The writer has found through discussion with school personnel, obser¬ 
vation and working with elementary children of grades, one, two and three 
1 
State Superintendent of Public Instruction, Child Accounting and 
Attendance (Raleigh, I960), p. 16. 
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that these children have less control over their school attendance than do 
the children of the grammar grades four, five and six, A comparison of 
the elemertary grades one, two, and three with the grammar grades four, 
five and six was studied to determine the father-child relationship in the 
problems of truancy. 
The terms "rejection" and "acceptance" were used to refer to the 
father's relationship with his child. 
By rejection we mean the child is unwanted by either 
mother or father. Either mother or father or both fail to 
give the child adequate care, protection, or affection, 
i.e., in general the child is neglected in one or more 
ways. 
Symonds2 describes rejection on the part of a parent as follows: 
1. Parent uses severe punishments. 
2. Parent deserts child, 
3. Parent evicts child, 
4. Parent turns child over to an authority. 
5. Parent does not provide financial support. 
6. Parent criticizes child, 
7. Parerfc does not provide advantages - education. 
8. Parent neglects child - movements unsupervised, 
9. Parent does not spend time with child. 
10. Parent is hard on child - hold to standards unsuited, 
et cetera. 
The term "acceptance" conveys the family acting as a unit. Symonds 
give the following evidences for acceptance. 
1. Participates with child in games, special events etc. 
2, Interested in the child's plans and ambitions. 
3. Gives child loving care and protection. 
4, Interested in school progress. 
1 
Percival M. Symonds, The Psychology of Parent-Child Relationships 
(New York, 1939), p. 58. 
2 
Ibid., p, 25. 
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5. Child trusted. 
6. Parents do not expect too much of child. 
7. Parents give wise counseling and encouragement. 
8. Demonstrative in affection. 
9. Child is well nourished and has clothes. 
10. Speaks well of child etc.-*- 
In our society ’’father spells masculinity and protection.”^ When the 
natural father’s role is spoken of in reference to his relationship with 
his child, it is meant the atmosphere that prevails in the home as the 
o 
result of love, protection and security. English"^ describes the father’s 
role in the family as follows: 
1. Companion and inspiration for the mother. 
2. Awakener of the emotional potentials of his child. 
3. Beloved friend and teacher to his child. 
4. Ego ideal for masculine love, ethics, and morality. 
5. Model for social vocational behavior. 
6. Stabilizing influence for solution of oedipus complex. 
7. Protector, mentor and hero for grade school child. 
8. Counselor and friend for the adolescent. 
A study was made of registers for grades one, two, three, four, five 
and six at the Alexander Street School, Charlotte, North Carolina, for 
the active school term 1959-60. To find all cases of chronic absenteeism 
(by definition) from grades one through six, this method was used. Thirty- 
six cases of chronic absenteeism were studied. The cases were distributed 
as follows; first grade, nineteen cases; second grade, fifteen cases; 
third grade, six cases; fourth grade, twelve cases; fifth grade, eleven 
cases; and sixth grade, fourteen cases. 
1 
Ibid.. p. 62. 
2 
Mary and Lawrence Frank, op. cit., p. 148. 
3 
0. S. English, "The Psychological Role of the Father in the Family," 
Social Casework. 35 (1954), 323-29. 
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Grade three was the minimum group which had six cases of chronic 
absenteeism. Random sample was used to reduce the other grades to equal 
grade three in order t©> have the same number of cases. The names of 
chronic absentees were written on slips of paper and placed in a bag ac¬ 
cording to each respective grade and the minimum number of names were 
selected from each bag. To illustrate the procedure used, in grade one 
all nineteen names were placed in a bag and six names were drawn from the 
bag since only six cases of chronic absenteeism were found in the third 
grade. The same procedure was used for grades two, four, five and six 
in selecting cases of chronic absenteeism. The sample for this study was 
composed of thirty-six cases of chronic absentees. 
Individuals in this study were enrolled the entire school semester 
(180 days) of 1959-60, and none had any type of serious health problems 
during that year. 
The parent(s) or guardian of each child in this study was interviewed 
in order to describe their relationship. Each child's cumulative record 
was studied to learn causes of absences, and social and emotional adjust¬ 
ment in reference to school relationships. Each child's teacher was con¬ 
sulted. A schedule was used as a guide in interviewing the parent(s). 
Charts were used in some instances for the data that were studied, assessed 
and interpreted. 
Scope and Limitations 
The study was made of thirty-six, first through sixth grade Negro 
children in one elementary school. The effectiveness of the study was 
limited due to the time element in completing the research, the re- 
9 
luctance of persons to give factual information concerning their true re¬ 
lationship with the child; the lack of some of the children having a 
father figure in the home; the lack of material written in reference to 
father-child relationship and truancy; and the writer's limited knowledge 
and experience concerning the problem studied. 
CHAPTER II 
HISTORY 
Origin of the Development 
The Attendance Department was established in September 1954 under the 
auspice of the Board of Education, Charlotte, North Carolina. Dr. Elmer 
H. Garinger, Superinteraient of the Public Schools, recognized the need 
for a school social work program due to the numerous diversified problems 
encountered in the schools. He was aware of the effectiveness of the 
school social work programs in other school systems, and desired such a 
service for Charlotte. Mrs. Anne S. Hausmann, an experienced and ef¬ 
ficient professional social worker, was assigned by the Board of Education 
to be the Director of the Agency. The Director chose one other profession¬ 
al worker, Miss Grace McCauley, Negro social worker who received her 
training at the Atlanta University School of Social Work. 
One of Mrs. Hausmann1 s first steps was to ensure the cooperation be¬ 
tween the various agencies most vitally concerned for effective coordi¬ 
nation. 
During the month of September, 1954—individual confer¬ 
ences with the key person or persons in the various health 
and welfare agencies in the community were carried on for 
the purpose of learning the nature of the services pro¬ 
vided by the agency, establishing friendly relationships 
and working out methods of referrals.! 
Those persons who expressed a readiness and a desire to cooperate with 
the new Department were Judge Willard I. Gatling of the Juvenile Court; 
Mrs. Elizabeth McCubbin, Director of Family and Children’s Services; Dr. 
- 
Anne S. Hausmann, Report of the Director of the Attendance Department 
for September 1954. 
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M. L. Fisher, Director of the Mental Health Clinic; Mr. Robert W. Wright, 
Director of the United Fund and Social Planning Council and Mrs. Cordelia 
Henderson, Social Worker, Alexander Home. 
Services Rendered by the Department 
A regular schedule during the month of September 1954 was set up at 
two schools, Dilworth and Piedmont, in order to test the validity of 
thinking in regard to how the departmert would be used. This schedule 
called for the Director to be at the former school on Mondays and Thurs¬ 
days and the latter on Tuesdays and Fridays of each week to confer with 
principals and teachers concerning attendance problems. Home visits were 
made in order to provide counseling to involved families in an effort to 
obtain an improvement in attendance. Conferences were held with a number 
of social agencies and school personnel in connection with the services 
to these families as well as to interpret and strengthen the Department’s 
services. 
A trip was made to Richmond, Virginia during the latter part of 1954 
to study the Attendance Department of Public Schools. The Board of Edu¬ 
cation, Charlotte, North Carolina received a full report concerning the 
trip. Mrs. Hausmann's conference with Dr. Arthur E. Fink, Dean of the 
School of Social Work, University of North Carolina, occurred on another 
trip to Chapel Hill. In view of the conference, Dr. Fink promised to 
assist the Department in recruiting staff personnel for the ensuing year 
and to assist in establishing a feasible program to meet the needs of the 
schools. 
At the outset of the free lunch program, all requests for free lunch 
were investigated by the Attendance Department and sent to the Superin- 
12 
tendent, Dr. Garinger, for approval before the service was certified. 
The fall of 1955» the Attendance Department was given the responsibility 
of investigating all applications for free lunch, and authorized to certi¬ 
fy two hundred lunches for children. In January, 1956 a progress report 
was submitted, and fifty more free lunches were authorized. Two hundred 
and fifty children were receiving free lunch at the end of the year; an 
additional thirty-seven children had received free lunch for a period of 
time, but had been removed from the list because they moved out of the 
city, or the family’s financial situation had improved. 
The first half of the school year 1955-1956, the Department made use 
of the clothing closet operated by the ladies of the Unitarian Church 
under the auspices of Family and Children's Services. The Parent-Teacher 
Association in a number of schools assisted tremendously by conducting 
clothing drives and donating the clothing to Family and Children's 
Services. Shoes were provided for some children by the Needlework Guild 
under the leadership of Mrs, Paul Efird on a limited basis. Funds were 
solicited by Negro principals from individuals and groups for shoes for 
Negro children. The School Social Worker certified needy children for 
shoes, and the fund was administered by Mrs. Perrin Sasso, Principal of 
Biddleville School. 
In February, 1959, Family and Children's Services disclosed that the 
volume of clothing and applicants had become too large for them to handle. 
A committee was formed under the leadership of the Welfare Planning Council, 
with Mrs. Richard L. Huffman, President of the United Church Women, as 
chairman. The committee speculated on the establishment of a central 
clothing room to serve all agencies in the fall of 1956. 
13 
The Attendance Department cooperated with the Sociology Department of 
Winthrop College in the student training program by accepting a senior 
student for training during the spring semester. The undergraduate social 
work sequence at Winthrop, under the direction of Dr. Dorothy Jones, was 
designed to prepare the student for graduate training in social work and 
is similar to premedical undergraduate programs. The student spent two 
days a week for eleven weeks working in the Attendance Department. She 
made home visits in the First Ward area where a great deal of non-attend¬ 
ance was due to apathy of the parents and poverty of the family. The time 
required for supervising the student trainee was somewhat greater than the 
staff could afford for regular duties, but the Department felt a profession¬ 
al responsibility to assist in the training of future social workers. 
During the 1959-60 school term the Department operated 
with a professional staff of a director, two white and three 
Negro social workers. Regular weekly service was provided 
for 28 schools (14 white, 14 Negro). The remaining 20 
schools (19 white, 1 Negro) were served on an 'on-call' 
basis.1 
According to the Annual Report of the Director for 1959-60, the School 
Social Workers worked with 1932 children from 941 families. In 55.4 per¬ 
cent of these cases (1071 children)) we re referred for school attendance, 
even though in every case there were secondary problems involving the be¬ 
havior of the child. Two hundred and sixty-three children presented be¬ 
havior problems without non-attendance. Lunch investigations were made in 
the home situation certifying 533 children who required no other service 
for free lunch. There were thirty-five children in the miscellaneous cate¬ 
gory who were referred for clothing, investigations for Special Education 
- 
Anne S. Hausmann,"Report of the Director of the Attendance Department," 
1959-60. 
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Department, inquiries from other social agencies, et cetera. 
Expansion of the Department 
With the beginning of the 1960-61 school year, the Department had in¬ 
creased its staff to nine qualified, experienced social workers, two full 
time secretaries for the Social Work Staff and one full and one part-time 
clerical worker for the Continuous Census file. The addition to the city 
staff included three county workers, two white and one Negro. Oneadditon- 
al white worker was assigned a case load in the city in order to allow the 
Director of the Agency more time in supervising her staff workers. The 
white workers in the county schools carried heavy loads, each of them 
having the responsibility for 18 to 20 schools. Seven of these schools 
were transferred to city workers who carried a combination of city and 
county schools. This began a blending of the two systems. No change was 
made in the former Negro country schools because the worker had only 4252 
pupils inhich almost equaled the Negro city workers’ case load of 4500 
pupils. The Negro county worker had eight schools and a lengthy distance 
to travel. There was of course a big gap in the white schools rather than 
in the Negro schools in the county although it was about the same dm case 
load for the Negro city worker and the county Negro worker. The county 
workers had accepted supervision and were well integrated in the depart¬ 
ment's program. There was the need for additional workers, and the staff 
was to be increased when funds had been appropriated for their employment. 
Adequate space and equipment were provided so that the workers might 
function at maximum efficiency. Because of the consolidation of the county 
schools with the city schools under one educational administration head, 
the department had the responsibility of keeping records of all children. 
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These included city as well as county school records. These data were kept 
in cumulative folders and a continuous census file. 
The Cumulative Folder was a record kept on each child « giving his 
name, sex, place and (fete of birth, date of entrance in school, family data, 
progress in school, standard test records, participation in extracurricular 
activities, and the teacher's or counselor's evaluation of social and 
personal assets. The records also showed the attendance reccrd, withdraw¬ 
al, re-entry and health (physical examinations given by doctor or nurse 
assigned to the school). 
The Continuous Census File contained individual census cards on each 
child, family information sheets, family census cards, and transfer slips. 
The purpose of this file was to provide a central systematic plan for ac¬ 
counting for all children pre-school age and school age; to provide a 
means of locating children at all times; to relieve the individual school 
of the necessity of keeping records of children who had left the school; 
to conform with the State law requiring that each school district maintain 
a continuous census. 
The Department had progressed in its student training and clothing 
program. The PTA in 1957 accepted the responsibility for collecting new 
and used clothing and shoes and asserting and arranging them in the 
clothing room. This room was and is located in the basement of the Edu¬ 
cation Center, the building which also houses the Department. The Depart¬ 
ment's Social Work Staff supervised the distribution of the shoes and 
clothing. 
The Student Training Pregram had for the first time two students at 
the agency on a graduate level as trainees. The University of North 
16 
Carolina at Chapel Hill had a student who was supervised for a period of 
six months, September, I960 to February, 1961, The Department also ac¬ 
cepted a graduate student from Atlarta University School of Social Work 
for the same six-month field work placement period, A $300 stipend was ap¬ 
proved by the Board of Education for this training period for each student, 
and they were supervised by experienced, professional workers. 
The writer’s Block Field Work Training during this time was supervised 
by Mrs, Bobbie L, Toatley, a graduate of the Atlanta University School of 




The father plays an important role in the development of the child. 
The father’s place in the developmental process of the child is an extreme¬ 
ly involved factor. 
Although the following paragraphs will state many examples of the 
"ineffectiveness" of father-child relationships in problems of truancy, 
the writer found limited literature describing definitely what constituted 
and "effective" father-child relationship. The writer also felt that the 
purpose of this chapter was to provide the basis for interpreting father- 
child relationship in problems of truancy. Each father and step-father 
in the study was interviewed in his home. In those cases where the fathers 
were absent from the home, the guardian and/or mothers were interviewed. 
This chapter, therefore, attempted to compare fathers and step-fathers 
in the home who accepted their children to those fathers and step-fathers 
in the home who rejected their children. The concern was centered around 
the father-child relationship as compared with children of the elementary 
and those of grairanar grades. The differences between the two groups of 
children represented a variation of behavioral characteristics due to the 
rejection and acceptance relationship of the fathers concerning their 
children. The findings of the father’s rejection and/or acceptance of 
his child were based primarily on the criteria as set up by Symonds as 
shown in Chapter I and item number two in the schedule. The following 
evidences were noted as being rejection by the father: (1) neglected the 
child - lacked supervision of childte movement, criticized child; (2) did 
17 
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not contribute to child’s support financially; (3) spent limited or no 
time with child; (4) severe punishment of child; (5) unready or unwilling 
to assume responsibility of child’s care; (6) made excuses for children’s 
absences; (7) supported child in deviant school behavior and (8) Unfavor¬ 
ably compared child with other children* Evidences of the father’s accept¬ 
ance of his child were: (l) interest in child’s education; (2) the taking 
of responsibility for explaining their failure to participate in parent- 
child activities in school and home; (3) provision for the child financial¬ 
ly within their financial capacity - contributed to those necessities for 
school; and (4) positive attitude toward child and seeming interest and 
concern about child «— child seemed to be focal point for parents. Later 
in this chapter consideration was given to behavioral characteristics of 
those children whose fathers were absent from the home. 
Fathers in Home 
Table 1 shows the number of absences of children as related to the 
type of relationship experienced with the fathers and step-fathers in the 
home. Although the type of relationship with the absent father was un¬ 
determined, the nunber of absences of these children was shown. This table 
revealed that from the first through third grades, four children were re¬ 
jected and two accepted. It further showed that two of these four fathers 
of grades one through three showed no interest in their child, one made 
unfavorable comparison with other siblings by referring to the child as 
being "dumb" and the fourth father failed to support his child financially. 
Five of the seven rejecting fathers of children in grades four through six 
showed no interest or concern for their children; the sixth failed to sup¬ 
port his child financially, and the seventh expressed negative feelings 
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toward his child. From grades one through six the five fathers who ac¬ 
cepted their children gave the following evidences: they showed interest 
in the child*s education, tried to provide the main necessities for the 
child in order to send him to school and exemplified positive concern for 
the child. 
TABLE 1 
FATHER'S ATTITUDES IN RELATION TO CHILD'S ABSENCE 
Grades One to Three 
Acceptance Rejection Average Nunber of 
Absences 
Fathers Present 2 4 37 




Grades Four to Six 
Fathers Present 3 7 40 




The following case is illustrative of father's rejection. 
Case No. 1 - Rejected Child 
• " _ + 
J., a 13 year old boy in the fifth grade was referred 
because of continued truancy. He had been absent 66 days 
from school. He is the third oldest of six children. Mr. 
J., the father who is the only provider for the family, was 
questioned concerning J.'s non-attendance at school. The 
father stated that he had instructed the child to attend 
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school daily. The father told how he fussed, whipped and 
locked J. in a room concerning his truancy. 
During several interviews with the father, he would con¬ 
stantly hold his head down when talking. He would make 
several undertone statements. When questioned in regard to 
the statements, he refused to respond. Mr. J. said he was 
tired when he returned home from work therefore he could not 
and did not check on every movement of the child. He said 
he had given his wife permission to discipline J. This she 
did not do. Mr. J. would only express interest in regard to 
his employment• 
Example of acceptance. 
Case No. 2 - Accepted Child 
E. is a nine year old girl in the third grade. Her 
school attendance has improved. She was absent 32 days 
during the school term 1959-60. She is the fifth of eight 
children. Her attendance improved upon the return of the 
father to the home. E's school behavior has also improved. 
The father expressed interest in E.’s personal appearance 
in comparison with her classmates. He expressed positive 
ideas in the presence of the child in reference to her 
education. 
The cases of rejection and acceptance presented strong evidences of 
the fathers’ relationship with their children. The indications of re¬ 
jections among fathers in the home is seemingly greater than acceptance 
as shown in Table 1 of the group from grades one through six. 
Step-Father-s 
Table 1 shows the rejection of children by all three step-fathers 
from grades one through six. The following is a case illustration of a 
child who was rejected by the step-father. 
Case No. 3 - Rejected Child 
K. is a 13 year old girl who is in the sixth grade. 
She is the oldest of six children. She had been truant 
fifty-five days. She is very obese for her age. Her 
weight is approximately 225 pounds. The step-father ridi¬ 
culed the child in reference to her weight. He was partial 
in providing clothes for K, The mother had a difficult 
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task in obtaining clothes for K. Mr. K. maintained the 
conception of K. *s need to be home to assist the mother 
in caring for the younger siblings. His attitude was very 
indifferent concerning K.'s school attendance* 
Absent Fathers 
The correlation of the number of absent fathers in Table 1 indicates 
a lack of emotional balance in the families. 
Fatherless families may be divided into three groups: 
(l) those in vbich the father died; (2) those in which his 
absence is due to divorce, separation, desertion, or per¬ 
haps imprisonment; and (3) those in which there never was 
a father because the children, who were born out of wedlock, 
have remained with the mother.1 
The average number of absences for children of grades one through three 
whose fathers or step-fathers were present in the home was slightly lower 
than the number fob children whose fathers were absent from the home, even 
though there were evidences of rejection of six of the former group. The 
average number of absences for children of grades four through six having 
fathers present in the home was less than for the child whose step-father 
was present in the home. The average number of absences for children 
having fathers absent from the home was also less than the child whose 
step-father was present in the home. However, the number of absences for 
children having fathers absent from the home was higher than the number of 
absences for children whose fathers were present in the home. Even though 
there was a high degree of rejection by fathers and step-fathers present 
in_the home for both grades one through three and four through six, the 
overall number of absences were less where a father figure was present in 
the home than when a father figure was absent from the home. This excludes 
1 
Ruth J. Peterson, "The Role of the Father in the Family and the Ef¬ 
fects of His Absence," The Significance of the Father (New York, 1959), 
p. 4Ô. 
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the npnfcer of absences for the one child in grades four through six whose 
step-father was present in the home. 
The father and step-father who provides a place for himself in the 
family unit and with whom the child establishes an acceptance relationship 
offeishis child many constructive contributions. It would not be diffi¬ 
cult to believe that the father’s relationship should afford the child with 
the opportunity for retaining the stability of his world instead of emotion¬ 
al conflict, "Whether the child is a girl or a boy the 'father-person' 
stands as a definite factor in his or her growth toward maturity, different 
though the values are for each sex. 
1 
Porter R, Lee and Marion E. Kenworthy, Mental Hygiene and Social 
Work (New York, 1931)» p* 81, 
CHAPTER IV 
INFLUENCE OF FATHER-CHILD RELATIONSHIPS ON 
THE CHILD'S BEHAVIOR 
The focus of this chapter was to show the fathers' attitude toward 
family participation in children’s activities and the relationship to the 
child’s school behavior* The attitudes which prevail in the child’s home 
are in a degree reflected in his school behavior* 
The influence that the father has upon the child’s adjustment was one 
of the determinants of his beahvior. Oftentimes it is difficult to dis¬ 
cover what part the father plays in the child's problems. Many of the 
fathers interviewed stated that in their busy days of work they had little 
contact and time with their children. All of the fathers interviewed were 
engaged in manual employment and the majority of them felt that it was the 
mothers* responsibility to punish and participate in educational and social 
activities with their children, "Often the father finds a ready excuse in 
his busy days of earning to withdraw entirely from contacts with his 
children, 
A child’s conduct is simply his reaction to his environment. There 
are some fathers who try to incorporate in the child what was instilled in 
their own personality, hence using the child as a "pawn" in their diffi¬ 
culties. There are fathers who desert their children, fail to love them 
and those who in general disregard them as individuals. These are some 
of the fundamental attitudes that give the child feelings of insecurity 
and which creates deviant behavior. The behavior of the child is recog- 
nized as his attempt to gain attention, love and security or to compen¬ 
sate for these lacks.^ 
The attitudes of the father greatly affect the child. If he is warm 
and loving, the child will develop and form a wholesome and sustaining 
relationship. The tabulation of Charts 1 and 2 indicate the father’s 
participation or non-participation in activities with his child in re¬ 
lation to his school behavior. A general discussion of the fathers’ in¬ 
volvement of supervision and/or discipline and his expressed feelings of 
responsibilities for his child will be examined in a later section. 
Fathers in Home 
Of the five fathers of children in grades one through three and four 
through six had an accepting relationship with their children, four did not 
participate in the children’s activities because of their long hours of 
employment. One father having an accepting attitude toward his child par¬ 
ticipated in church activities. Four of the five children of fathers 
demonstrating accepting relationship had good peer relationships at school. 
One child whose father did not participate because of employment, was in 
conflict with his school peers. 
There were eleven fathers having a rejecting relationship with their 
children, four in grades one through three and seven in grades four through 
six. Two of these fathers participated in the child's activities; one 
father participating only occasionally. Three children of the rejection 
relationship group had good peer relationships at school. Five were with¬ 
drawn. In looking further at the number of children who were withdrawn, 
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CHART 1 
FATHER-CHILD RELATIONSHIPS AND PARTICIPATION IN 
ACTIVITIES AND CHILD'S SCHOOL BEHAVIOR 
Grades One to Three 
Father's Relation- (a) Father's Participation (b) Behavior of Child 
ship with Child in Child's Activities at School 
Fathers Present 
A. Rejection Church Activities 
B. Rejection No participation due to 
employment 
c. Rejection No participation due to 
employment 
D. Rejection No participation due to 
employment 
E. Acceptance No participation due to 
employment 
R. Acceptance No participation due to 
employment 
Step-Fathers 
G, Rejection ' No participation due to 
employme nt 













Good peer relationship 
Quiet and good peer 
relationship 
Very quiet and withdrawn 
Poor peer relationship 
Good peer relationship 
and aggressive 
Good peer relationship 
Good peer relationship 
and aggressive 
Good peer relationship 
Enjoys doing wrong 
Sneaky, listless, and 
fights peers 
Poor peer relationship, 
and timid 
Timid and shy 
Poor peer relationship 
and not performing ac¬ 
cording to mental ability 
Good peer relationship 
Poor peer relationship 
(fights and dislike disci¬ 
pline ) 
Poor peer relationship 
Poor peer relationship 
Tattles and creates 
conflict 
(a) Check item II b of the Schedule based on fathers' participation 
in children's activities, (b) Check item III c which was based on Cumu¬ 
lative Folder prepared by teacher. 
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CHART 2 
FATHER-CHILD RELATIONSHIPS AND PARTICIPATION IN 
ACTIVITIES AND CHILD’S .SCHOOL BEHAVIOR 
Grades Four to Six 
Father's Relation- (a) Father's Participation (b) Behavior of Child 
ship with Child in Child's Activities at School 
Fathers Present 
A. Rejection No participation due to Withdrawn and hostile 
employment attitude toward disci¬ 
pline 
B. Rejection No participation due to Cheatsa great deal and 
employment quiet 
c. Rejection Occasionally Church Poor peer relationship 
D. Acceptance Church Activities Good peer relationship 
E. Rejection No participation due to Withdrawn and poor 
employment peer relationship 
F. Acceptance No participation due to 
employment 
Good peer relationship 
G. Rejection No participation due to 
employment 
Withdrawn 
H. Acceptanc e No participation due to 
employment 
Conflict with peers 
I. Rejection No participation due to Aggressive, fights peers 
employment and refuses to do class 
assignments 




K. Rejection No participation due to Good peer relationship 
employment and aggressive 
Absent Fathers 
L. Separation Fights peers 
M, Unwed Aggressive (matured 
socially) 
N. Dead Withdrawn 
0. Separated Good peer relationship 
P. Separated Refuses to do lesson 
assignments 
Q. Unwed Good peer relationship 
R. Dead Good peer relationship 
(a) Check item II b of the Schedule based on fathers’ participation 
in children's activities, (b) Check item III c which was based on Cumu¬ 
lative Folder prepared by teacher. 
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these children demonstrated other forms of behavior (silence, hostility 
toward discipline, and poor peer relationships). One child of this group 
cheated frequently in doing lesson assignments, and one was very negative¬ 
ly aggressive and disinterested in class activities. 
In mhny of the homes, supervision seemed to be a maternal responsibili¬ 
ty. In some of the homes there was a lack of parental supervision (disci¬ 
pline) of the child and as a result the child had to "shift" for himself. 
There were some parents who firmly believed that the only way to discipline 
a child was to whip him. These parents contended that "reasoning with the 
child was futile and the child must feel the whip." From grades one 
through six there were only two fathers of the acceptance group who told 
how they cooperatively worked with the mother in supervising and/or disci¬ 
plining the child. 
It seemed apparent that the main trend of thought among the majority 
of the fathers in the home in reference to their responsibility toward 
their children was to provide only the necessities of life (food, shelter, 
and clothing). However, in many families the father’s income had to be 
supplemented by the employment of the mother. 
The following are case illustrations of children's school behavior in 
relation to home factors. 
Case No. 4 
C. was the second oldest of six children. She was a 
second grade pupil who had been absent 43 days. According 
to C.'s teacher she was very quiet and withdrawn. From ob¬ 
servation C. talked very little and did not associate readi¬ 
ly with her peers. 
C.'s father placed a great deal of emphasis on his own 
consumption of alcohol, while the mother seemed to be in¬ 
terested in buying clothes for hersèlf. The father stressed the 
importance of providing mainly shelter for the family. The 
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father told of his inability to participate in games with 
C. due to his employment. He did express participating 
in activities with his own friends, however. 
Case No. 5 
A. was the second oldest of five siblings. He was in 
the sixth grade. His cumulative record indicated his need 
of special assistance. Accordingly, he would sit in his 
class and would do nothing. He would either sleep or talk 
during class discussion and would become severely angered 
when chastised concerning his behavior. According to the 
teacher, A. lived in a ’shell.1 A's parents seemed to be 
neglectful in supervising him. The father readily made ex¬ 
cuses for the child’s behavior. 
Step-Fathers in Home 
All three step-fathers present in the home had rejected their children. 
Although these children had goodpeer relationships in school, other forms 
of behavior such as aggressiveness were noted. None of the step-fathers 
spoke of participating in activities with their children. 
Absent Fathers 
In viewing Charts 1 and 2, the fathers were absent due to either death, 
separation, or unmarried status. None of the fathers absent from the home 
participated in their child's activities. However, the behavior of these 
children was characterized by many forms of expression. Four children of 
this group from grades one throu^i six had good peer relationships. Ten 
had poor peer relationship in addition to other forms of behavior such as 
timidness, aggressiveness (fighting) and disrespect for discipline, list¬ 
lessness, tattling (excessive)and social maturity above peer group level. 
Three children were characterized as being withdrawn, timid and shy, and 
disinterested in classwork respectively. 
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The writer cannot conclude that the absence of fathers was the total 
disturbing factor which resulted in the expression of some of the children's 
behavior observed at school. The absence of the father from the home is 
indicative of the lack of emotional balance within the family unit. The 
processes of emotional growth are of vital importance concerning the child's 
adjustment. "A child is motivated to think, feel, and act against school 
when some of his basic needs are not being adequately met or were not met 
at an appropriate period in his earlier development."^ The important fact 
to be kept in mind is that the child who lacks an inadequate relationship 
usually reflects tension, conflict and unhappiness. The importance of 
father-child relationship has great significance in the problems of 
truancy* The child needs both parents, not mothers alone, butfethers also, 
to provide the balance for wholesome family unit in order to lessen the 
degrees of conflict. 
The degree to which parents, mainly fathers, foster constructive re¬ 
lationships with their children can only be determined in reference to the 
effect it has on the child in each given stage of the child's development* 
The severity of the problem differs according to the reasons for the 
father's absence. 
Since the time spent by a child in school covers a large 
portion of his day, the imporatnce of his being exposed during 
school hours to male as well as female influence should not be 
underestimated.^ 
It is believed that the quality and quantity of child's contact with 
the father will show its effects in various encountered presentations. 
Ï 
Grace Lee, Helping the Troubled School Child (New York, 1959), p* 147. 
2 
Everett S. Ostrovsky, op. cit.. p. 17. 
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The effect of this contact will be expressed in the course of incidents 
which are a part of the child’s day-to-day experiences and environmental 
surroundings. 
CHAPTER V 
PARENTS' COOPERATION IN IMPROVING SCHOOL ATTENDANCE 
Many children absent themselves from school because of personal or 
family maladjustment. Every child has the right to formal educational 
training. In order to improve the child's school attendance, parents and 
teachers need a cooperative relationship. The teamship of parents and 
teachers planning programs and/or participating in these programs in the 
community served as a means of strengthening the relationship between the 
home and school. 
In the school in which the writer conducted the study, five absences 
constitué ©.d an investigation by the teacher if the child had not re¬ 
turned to school. The teacher visited the home concerning the child's 
absences from school. From her investigation she was able to determine 
the outstanding factors which contributed to this child's absences. It 
is the teacher's responsibility to know why her students are not attending 
school. If nothing positive resulted from her consultation with the 
parent and the child, a referral was made by her to the school social 
worker, giving her interpretation of the reasons and other contributing 
factors for the child's absence. The school social worker then concentrated 
with the child and his family on improving the child's school attendance 
and on helping either or both child and parent to develop a more con¬ 
structive attitude toward education. 
Fathers in Home 
Although in some instances fathers (parents) were not aware of the 
child's absence from school, the reasons as given by the parents and those 
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given by the teacher generally did not coincide in grades one through 
three. In view of the number of reported days of absence for each child 
from school, the reason as given by parents present room for questioning. 
There was a slight degree of similarity between teachers' and parents' 
reasons for child's non-attendance in grades four through six, as noted 
in Charts 3 and 4. 
Seven out of eight fathers and step-fathers of children from grades 
one through three stated that the lack of clothing was the reason for the 
child's non-attendance. One stated that sickness was the reason for 
absence. The teacher of these same children felt that five children were 
absent because of truancy, one of these five involving parental neglect 
also. One teacher gave parental neglect as being the main factor for the 
child's absence. The teachers saw two of the children as being chronic 
absentees. 
In grades four through six, as indicated in Chart 4» of the parents' 
given reasons for the child's absence, five stated that the children 
truanted themselves from school. Two were kept at home to care for 
younger siblings, one of which lacked proper clothing. One parent gave 
lack of clothing and the child's duties at home as a reason; two gave 
sickness (earache and cold) as a reason. One parent permitted the child 
to stay at home for no apparent reason. 
According to the teachers' reasons for absences in grades four through 
six, five were absent mainly for truancy and two because of truancy and 
parental neglect* Three teachers gave parental neglect as the reason for 
absence, two of which involved chronic absenteeism. 
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CHART 3 
NUMBER OF DAYS ABSENT AND CAUSES OF CHILD'S NON-ATTENDANCE 
AS SEEN BY PARENTS AND TEACHERS 
Grades One to Three 
Number of Days 
Absent 
Parents' Reasons (a) Teachers' Reasons 
A. 50 
Fathers Present 
Lack of Clothing Truancy 
B. 28 Lack of Clothing Truancy 
C. 43 Sickness (cold) Truancy 
D. 40 Lack of Clothing Truancy and Parental 
E. 32 Lack of Clothing 
Neglect 
Chronic Absenteeism 
F. 30 Lack of Clothing Chronic Absenteeism 
G. 41 
Step-Fathers 
Lack of Clothing Parental Neglect 
H. 28 Lack of Clothing Truancy 
I. 35 
Absent Fathers 
Lack of Clothing Truancy and Parental 





Lack of Clothing Parental Neglect 
L. 31 Lack of Shoes Truancy and Parental 
Neglect 
Truancy M. 40 Sickness (headache) 
N. 30 Lack of Clothing Parental Neglect 
0. 32 Lack of Clothing Truancy and Parental 
P. 64 Care for younger 
Neglect 
Truancy and Parental 
Q. 29 
siblings 
Lack of Clothing 
Neglect 
Truancy 
R. 59 Care for younger Truancy and Parental 
siblings Neglect 
(a) Cumulative record prepared by teacher. 
34 
CHART 4 
NUMBER Œ DAYS ABSENT AND CAUSES OF CHILD'S NON-ATTENDANCE 
AS SEEN BY PARENTS AND TEACHERS 
Grades Four to Six 
Number of Days 
Absent 
Parents' Reasons (a) Teachers' Reasons 
Fathers Present 
A. 55 Care for younger 
siblings 
Truancy 
B. 27 Lack of Clothes and 
Work at Home 
Parental Neglect 
c. 27 Sickness (earache) Chronic Absenteeism 
and Parental Neglect 
D. 36 Sickness (cold) Truancy 
E, 41 Truancy Truancy 
F. 27 Kept Child at Heme Parental Neglect 
(x# 53 Truancy Truancy 
H, 28 Lack of Clothing and 
care for younger 
siblings 
Chronic Absenteeism and 
Parental Neglect 
I. 27 Truancy Parental Neglect and 
Truancy 
J. 66 Truancy 
Step-Father 
Parental Neglect and 
Truancy 
K. 55 Truancy 
Absent Fathers 
Truancy 
L. 34 Care for younger 
siblings 
Truancy and Parental 
Neglect 
M. 41 Sickness (cold) Truancy 
N. 70 Kept child at home Truancy and Parental 
Neglect 
0. 39 Care for younger 
sibling 
Chronic Absenteeism 
P. 44 Truancy Truancy and Parental 
Neglect 
Q. 35 Sickness (toothache) Truancy and Parental 
Neglect 
R. 27 Work at Home Chronic Absenteeism and 
Parental Neglect 
(a) Cumulative record prepared by teacher. 
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Step-Fathers 
Of the three step-fathers in the home from grades one through six, 
only one expressed interest in his child's school attendance. In con¬ 
sidering efforts of cooperation with the teacher, there was no evidence in 
improving the child's attendance on the part of any of the step-fathers as 
shown in Charts 3 and 4. 
Absent Fathers 
Of the given reasons by guardian or mother whose children in grades 
one through three were absent from school, five were due to lack of 
clothing, three to care for younger siblings, one was due to lack of shoes 
and one was sick (headaches). These reasons as compared with those given 
by teachers for the same grade group with the exception of one parent and 
teacher, were not consistent. The teachers of these children reported 
two absences because of truancy, five because of truancy and parental neg¬ 
lect, and the remaining three because of parental neglect only. 
In grades four through six, as indicated in Chart 4, the reasons given 
by the guardian or mothers included, two stating that the children cared 
for younger siblings, two parents reported sickness (toothache and cold) 
as being the reason. One parent permitted the child to remain at home for 
no apparent cause, and one parent kept the child at home to work. The 
teachers of grades four through six reported only one absence due to 
truancy, four absences due to .truancy and parental neglect, two for chronic 
absenteeisms, and one for parental neglect only. 
"Non-attendance is one of our most serious symptoms of social and 
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emotional maladjustment. The problem of childhood truancy is not only 
a matter of punishing the youthful offender, but more important, searching 
out the causes of truancy. The individual case of chronic absenteeism may 
represent a highly destructive, unwitting partnership between parent and 
child. "There are parents who, instead of encouraging their offspring to 
respect the authority of the school and to attend regularly, undermine the 
2 
child’s esteem and enthusiasm through unreasonable cirticism." The pro¬ 
jection of parents' negative attitudes toward formal education creates 
some of the most serious emotional problems for children. 
Many teachers are confronted with the problem of how to reach and in¬ 
terpret the importance of regular school attendance to the parent(s) of 
the chronic absentee. The majority of the children in this study were 
of the lower income group. The parents of these children usually stated 
the lack of clothing as the main factor which was a contributing factor 
for school absence. However, other reasons were given by the parents as 
a cause of the child's absence from school, such as sickness, caring for 
younger siblings and no stated reasons. In many instances the teachers 
attempted to work with the parent in alleviating those physical factors 
which were hindering the child's school attendance. Often the teacher's 
efforts were futile in tiying to assist the parent in improving the child's 
school attendance. Even though the child's physical needs (such as 
clothing) were met in order for him to return to school, there was still 
Mildred Sikkema, "The Bulletin," Removing the Causes of Non-Attendance 
at School. Vol. XXIX (June, 1954), p. 2. 
2 
Leo Kanner, Child Psychiatry (Springfield, Illinois, 1957), p. 713* 
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evidence of chronic absenteeism. 
The following case illustrates the lack of parent-teacher cooperation 
in improving the child's school attendance. 
Case No, 6 
A, was the fourth oldest of nine children. She was in 
the first grade. According to the teacher's school register, 
A. was absent fifty days. A,'s teacher made several visits 
to her heme in order to learn causes of her absences and how 
she could assist the parent in improving the child's school 
attendance. According to the parents the child had no appro¬ 
priate clothes to wear to school. The teacher used several 
community resources and was able to obtain clothing for A. 
In view of the teacher's efforts, A.'s school attendance con¬ 
tinued to be irregular. According to the teacher when she 
visited the home of A's parents in regard to A. *s poor school 
attendance, they would not on many occasions answer or re¬ 
spond to her knock upon the door. On other occasions the 
teacher had observed A, playing in the neighborhood during 
school hours. When the parents were questioned in reference 
to the child's absence, they readily made 'excuses' concerning 
the child's absences from school. 
There are many similar situations of the A. case that confront 
teachers. According to the teachers interviewed the following evidences 
were characterized by many parents in their refusal to cooperate in im¬ 
proving their child's school attendance. Some of the parents hide, while 
others make excuses for the child and/or family and sometimes the child 
had been observed playing in the neighborhood and others engaged in at¬ 
tending events of amusements. 
This chapter pointed out the lack of parent-teacher cooperation in im¬ 
proving the child's school attendance. Since the child spends a large 
part of his time at school, it is evident that there is a need for closer 
cooperation between parents and teachers in assisting the child in adjust¬ 
ing to new situations as they normally occur in the school setting. 
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Until parent(s) realize that their role is vitally important in the 
life of children and become conscious and aware of their reactions; many 
situations which are damaging to the child cannot be avoided* 
CHAPTER VI 
SUMMARY AND CONCLUSIONS 
Summary 
The writer made a stucfy of thirty-six first through sixth grade Negro 
children (truants) of Alexander Street School, Charlotte, North Carolina 
during the 1959-60 school year. The truants were selected according to 
the number of days absent from school during the stated year. 
The purpose of this study was to find the significance of the father- 
child relationship in regard to truancy* This was done by comparing 
father-child relationships in the first through third grades with father- 
child relationships in grades four through six. 
The following findings were the result of the study: There is a corre¬ 
lation between type of father-child relationship and truancy. The type of 
relationgship which exists between father and child does affect and in¬ 
fluence the child's behavior in relation to his school behavior. The 
father's relationship to his child was that of either acceptance or re¬ 
jection. Usually the pattern of truancy begins in the elementary grades 
one through three indicating parents neglectful control in regard to the 
child’s school attendance. In the grammar grades four through six 
children tend to truant themselves to a greater degree. There were many 
parents who fostered truancy by keeping the child at home for personal 
family convenience. 
Three fourths or more of the fathers interviewed were of very low in¬ 
come, worked long hours and therefore had limited contact with their 
children. Since many of these fathers did express not having the time to 
give affection or establish a secure relationship with their children, a 
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sense of security and balance essential to emotional growth was lacking. 
Supervision seemed, in the main, to be a maternal responsibility in the 
majority of the homes. However, some of the children lacked even this 
opportunity for parental attention to their needs. 
In general children who truanted rather than create classroom disorder 
as a method of escape came from overcrowded homes and/or broken homes. 
The type of paternal relationship to which the child is being subjected 
may then be questioned concerning what effect it has on the child who is 
a chronic absentee. 
In grades one through six in terms of the fathers in the home, the 
majority (11) of them rejected their children, and only five fathers showed 
acceptance of their children. All three of the step-fathers from grades 
one through six rejected their children. The majority (13) of the fathers 
from grades one through six told of non-participation in activities with 
their children. Only a limited number (3) of the fathers participated in 
activities with their children. 
The children’s behavior at school in relation to the fathers' presence 
showed a degree of difference in comparison of grades one through three 
and four through six. The majority of the children from grades one through 
three showed good peer relationship. In grades four through six the 
children's behavior was expressed in deviant ways. They were either with- 
/ 
drawn or in conflict with their peers. The three children who had step¬ 
fathers in grades one through six had a positive relationship with their 
peers. Due to the inability to record the relationship of the absent 
fathers which was due either to separation, death, or an out-of-wedlock 
status, the child’s school behavior was studied instead. It was apparent 
a 
that from grades one through six the children's various behavioral ex¬ 
pressions were: shyness, timidity, sneakiness, listlessness, conflict with 
peers, withdrawal and the refusal to perform lesson assignments. 
For children in grades one through three there was no correlation be¬ 
tween reasons given by parents and teachers for the child's non-attendance 
at school. However, there were varying degrees of agreement between 
parent and teacher concerning the child's non-attendance from grades four 
through six. The parents interviewed as well as the teachers, indicated 
that there was no evidence of parent-teacher cooperation in improving the 
child's school attendance. 
Conclusions 
The writer recognized the limitation in scope of the research and the 
small degree of validity concerning the findings. In view of the data 
collected through interviews with fathers and/or guardian, teachers, and 
the study of each child's: school record (Cumulative Folder), the writer 
feels able to justify the following conclusions: 
1. Most of the fathers including the step-fathers, showed re¬ 
jection which affected their children's behavior and school 
attendance.^ 
2. The patterns of truancy usually begin in the elementary 
grades and were felt to be due to faulty family relation¬ 
ships in the home. 
3. The parents' attitude toward school attendance affected the 
child's views concerning education. 
4. Children in the grammar grades truant themselves more than 
children in the elementaiy grades. 
1 
The writer refers to Symonds' explanation of rejection as noted in 
Chapter I, p. 6. 
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5. The father-child relationship seemed to be of secondary 
importance to the mother-child relationship in view of 
problems which confront the chronic absentee. 
6. It cannot be concluded that the absence of fathers was 
the total disturbing factor which resulted in the ex¬ 
pression of some of the children^ problem. 
7. None of the fathers in this study fulfilled all of the 
roles described in the father-child relationship.^ 
8. An acceptance relationship between father and child 
tended to create emotional security within the child 
causing an improvement in behavior and school attendance. 
The writer hopes this study will make a contribution toward clarifi¬ 
cation of the effect of the father-child relationship upon the chronic 
absentee in order to provide the school social worker with a sounder basis 
in working more effectively with the father toward the goal of positive 
use of the contribution a formal education makes to the total social 
functioning of the child. 
APPENDIX 
SCHEDULE 
Name of Child  
Number of Days Absent  
Reason or Cause of Absences  
I. Family Composition 
a. Both parents in the home. 
b. Father away from the home and reason. 
c. Number of siblings in the home - sex and age. 
II. Family Relationship 
a. Type of supervision the child receives from parent(s) cr 
or others. 
b. Father’s participation in children’s activities. 
c. Father’s feelings of responsibilities toward his children. 
III. School Relationships 
a. Father's attitude toward school. 
b. Father’s attitude toward his child's school attendance. 
c. Teacher's evaluation of the child’s behavior at school. 





D’Evelyn, Katherine B, Meeting Children’s Emotional Needs, Englewood 
Cliffs, New Jersey: Prentice-Hall, Inc., 1957» 
Frank, Mary and Lawrence. How to Help Your Child in School. New York: 
The Viking Press, 1950. 
Gruenberg, Sidonie Matsner. We the Parents. New York: Harper and 
Brothers Publishers, 1948. 
Kanner, Leo. Child Psychiatry. Springfield, Illinois: Charles C. Thomas 
Publishers, 1957. 
Lee, Grace. Helping the Troubled School Child. New York: National 
Association of Social Workers, 1959. 
Lee, Porter R. and Kenworth, Marion E. Mental Hygiene and Social Work. 
New York: The Commonwealth Fund, 1952. 
McMillen, Wayne. Statistical Methods for Social Workers. Chicago: The 
University of Chicago Press, 1953. 
Marney, Carlyle. Dangerous Fathers. Problem Mothers and Terrible Teens. 
New York: Abingdon Press, 1953. 
Ostrovsky, Everett S. Father to the Child. New York: G, F. Putnam’s 
Sons, 1950. 
Peterson, Ruth J. "The Role of the Father in the Family and the Effect 
of His Absence," The Significance of the Father. New York: Family 
Service Association of America, 1959. 
State Superintendent of Public Instruction. Child Accounting and School 
Attendance. Raleigh: I960. 
Stott, D. H. Unsettled Children and Their Families. New York: Philo¬ 
sophical Library, 1956. 
Symonds, Percival M. The Psychology of Parent-Child Relationships. 
New York: D. Appleton-Century Company, 1939. 
Articles 
English, 0. S. "The Psychological Role of the Father in the Family," 
Social Casework. Vol. XXXV, No. 8 (1954), 323-29. 
45 
46 
Nesbit, Elsie, "Finding the Causes of Non-Attendance," Social Work. Vol, 
II, No, 1 (January, 1957), 81-86, 
Poole, Florence, "School Social Services," Social Work Year Book, New 
York: National Association of Social Workers, 1957» 506-507. 
Sikkema, Mildred, "Removing the Causes of Non-Attendance at School," 
Bulletin. (June, 1954)» 1-9. 
Unpublished Material 
Guest, Marjorie B. "A Study of the Socio-Economic Factor in Truancy." 
Unpublished Master’s thesis, School of Social Work, Atlanta University, 
June, 1959. 
Hausmann, Anne S, Report of the Director of the Attendance Department 1954, 
Charlotte, N. C. 
 . Report of the Director of the Attendance Department 
1958- 59, Charlotte, N. C. 
  • Report of the Director of the Attendance Department 
1959- 60, Charlotte, N, C. 
Moore, Martha L. "A Study of the Development of School Social Services 
in Public Schools, Charlotte, North Carolina." Unpublished Master's 
thesis, School of Social Work, Atlanta University, June, 1958. 
